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La formazione clinica

La formazione clinica e una componente
essenziale nella formazione infermieristica,
In quanto fornisce agli studenti l'opportunita
di costruire e sviluppare competenze
cliniche (Chan, 2001, 2002; Henderson et al.,
2006).
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 La formazione clinica

Il processo di apprendimento nel
setting clinici fornisce agli studenti

lopportunita di  sperimentare
I'assistenza nel mondo reale,

rendendo gli studenti capaci di
trasferire la teoria nella pratica.

(Elliot, 2002)
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Learning and teaching in clinical practice

Preparing students for clinical placements: The student's perspective

Nancy McNamara’

intec, Private Bag 3036, Waikato Mail Centre, Hamilton 3240, New Zealand

ARTICLE I NFO ABSTRACT
rticle history: Educating undergraduate nurses in the 21st century provides some very realistic challenges. Decreased
Accepted 18 November 2014 government health budgets, increased student numbers and higher patient acuities have resulted in a
reduction in the availability and quality of clinical placements. Simulated nursing practice is an inno-
eywords: vative strategy designed to address these concerns. A simulation programme was designed for first year
\ .urSilnf. education undergraduate nursing students to help prepare them for clinical placement.
blmulation

The aim of this research is to assess student perspectives and learning from the newly introduced
simulation programme.

This study is a descriptive design with Kolb's experiential theory providing a theoretical framework.
158 first year students taking part in a four day simulation programme chose to complete a questionnaire
on programme completion. Students responded to five statements using a likert scale and categories
developed and refined for the remaining four questions.

Students reported significant learning in the areas of basic clinical skills and clinical documentation
and collaborative care. 100% of students recommended the programme continue.

© 2014 Elsevier Ltd. All rights reserved.

Role-play clinical placements
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DaII a letteratura si evidenzia che il preceptor e

un professionista esperto che insegna, istruisce, supervisiona e si
propone come modello per lo studente, per un determinato
periodo di tempo, in un programma formalizzato (Usher et al.,
1999, Lillibridge, 2007),

ha un ruolo centrale per l'apprendimento dello studente nei
settori clinici,

favorisce una educazione individualizzata e rende disponibile un
ambiente di apprendimento dove la conoscenza teorica e collegata
alla pratica clinica (Carlson et al., 2009),

svolge una funzione rilevante nel determinare la transizione dal
ruolo di studente a quello di infermiere. (Altmann, 2006;
Luhanga, 2010),

e la figura con la quale si interfaccia formalmente I'Universita per
Il tirocinio clinico degli studenti,

ha un ruolo complesso nella formazione dello studente, con
ampie sfaccettature di carattere personale, interpersonale e
organizzativo (McClure e Black, 2013, Trede et al., 2016).
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Briefing?
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Debriefing ?
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— Briefing e Debriefing

MacKenzie, 2002

Briefing: riflessione finalizzata ad affrontare
I’esperienza che include istruzioni e regole che
permettano di raggiungere gli obiettivi pre-fissati

Debriefing: riflessione dopo I'esperienza per
ottimizzare I'apprendimento analizzando
I’esperienza sul campo e valutando quanti
obiettivi sono stati pienamente raggiunti
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_Metodi perl'apprendimento
dall’esperienza

Briefing e Debriefing (sequenza definita)

r'

DEBRIEFING

Feed-back strutturato D

ACTION  EFFECT

o

FeeoracK
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(Mottola et al. 2013)

Crea una relazione (contratto formativo)

Fornisce una informazione di ritorno sul comportamento da
realizzare

Serve a migliorare la performance
Aumenta il senso di auto-efficacia Self-efficacy

«[...] specific information about the comparison between a
trainee’s observed performance and a standard given with the
Intent to Improve the trainee’s

performance.»
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|| Briefing: come preparare glistudenti
| alla pratica clinica

e Brevi e precise indicazioni che precedono
una missione o un'esercitazione

Pre-colloquio che precede la pratica clinica

~ocalizzazione su un paziente chee il
soggetto dei compiti assegnati allo studente
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»serve ad assistere | partecipanti nel delineare
gli obiettivi dello scenario e comprende la
comunicazione con Il paziente, ruoli,
funzioni, templ e setting.

(Meakim et al., 2013)

» stabilisce la metodologia di apprendimento
ed e cruciale per orientare e valutare il

risultato conseguito dagli studenti.
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 Use of Prebriefing in Nursing Simulation:

A Literature Review

Karin Page-Cutrara, MN, RN

ABSTRACT

Simulation has gained much attention in the litera-
ture for its contributions 1o nursing education; however,
the simulation process isell and how sach of the com-
ponents—prebriefing, scenanio, and debriefing—are of
fective for leaming are undersudied. Specifically, how
prebriefing may endch simulation for leamers without
adequate prior clinical experience or how it may develop
compbex thinking skill and clinical judgment is nat well
understood. This article comprehensively reviews the avail-
abie nursing simulation litersture about the phenomenon
of prebriefing and critically evaluates its curent role a5 &
component of nursing simulation, Gaps in the reviewsd
Iiterature regarding the definition and purpose of prebrief-
ing. altermate leaming structures used in prebrefing, and
use in relation to learner outcomes were kdentified. Impli-
cations for undergraduate nursing aducation and recom-
mendations for further reseanch are discussed, [J NMurs Edue
JONAS53(3)136-141.)
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T" widespread e of chmcal simubainm m suung o
cation hars recedved sigmificanl stiention in e comen
lelerntime. Sormilaiien has been wlennbed is an effecme
metbnd for lesching ued developng patiest safety compeiss
cies, keamer confidence, techrical competence, jsterprofes
sional commenication skills. and clisical jedgment (Harder
2000 kromside, Jeffries. & Martn, 20%; Kaokisen & Arwood
NG, Lasates, 2007, Laschinger et al,, 2008; Titzer, Sweaty, &
Hoehn, 200121 However, current samulation resesrch is unclear
about how compotents of the simulaton process—ihe prebried
ing, the soenario, and (he debricling—are effectve for vudent
learning and compleny skills development. The development of
these comples skills, such ws higher-lewel climcal thanking. e
challenging for educators to facilitake and may assume 5 level
of shuderd preporation of chnecal expenence that has mil heen
attaaned, Movioes sre oflen expectad b develop these skulls dus
mg simulston, without sdeguute pror mursing caperiences
draw from and, sometimes, withoat the oppormnsty o repest
simuabited expenemons because of e and cumcular resing
tions. Therefore. the prebriefing phase of umslation may offer
opponungicy for undergraduste sadents o cagage move fielly
i learming.

To this end, 2 fiteratare mview may provide 2 grester upder-
sanding of the state of this schence and could reveal drecion
for futere study. The purpose of this articke & o comprebes
sively review the availsble noring amulaion leetamiee on the
phenamenon of prebricfing amd o crtscally evalusse it coment
e s a component of enderpradusic merung simelanon Is
potieniial as an whdbonl leaming opporemty for nurang s
denls wall be considered. A review process that was gesded by
the meshodology cutlined by Whinzmone sed Keafl (2005) sug
pests that problem idemification, Kieraure search, data ovalus-
tom, and anakysis and synthesis seppom ngor

BACKGROUND AND PROBLEM IDENTIFICATION

The simulation process mvolves at least three phases—ihc
prebriching or bocfing, the simulated practice soenarno, and the
dehiraehing iRbodes & Corran, N08) The preboefimg activity
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Creating context with prebriefing: A case example
using simulation
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Abstract

Background: Fducational advantages of smalation heve been widely mporied. Pre-trefing and debrefing sappor simmistion
methedy Howeer, bow detailad scoousts of how the iparmeg sctibes wirrounding smulabon ane mpk menied c1 st
Ofjectives: This case example provides & de'siled description of leaming aciivities sumonding 3 amulason axperence with 3
detp norating candiac patienl. e educatsonal saquence ivlgrabes Hennet vl s poals for irensforming nuring sdecation, The
sindy objecives were io design and evalmste & educationsl seqUEnce Mg NaTENe. §Emes. B Smuiseo o e sk
b {o manage and anticapale te cam of & deiorionating pationt.

Desipn: & case exampe with descripive quasiisive s qualisive svelusion i presesied. Seiting” The smdy ook place o
multiphe days im  onive sty simudation [ahoraton. Participante Al dudy partcmants (n = 43) wem wnior stdents enrolied m
8 Bachedor of Scence in Nuring proprm

Methods: Studonts oxprnonad an aducatonal equoncn sl then raiod and ninked educational acwises. Resalh s moporiod
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T SN s Wy vaiuaied usmp comsiant comparison and expert review for emes
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axpernce. Studonis ranked the simmlation ibif 1 te most heiphl

Conclusions: Incorporaiing HBenner f ol 5 iransformanons sducsiionsl goals mformed the adscaons equence o mypsped
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I Debriefing: una riflessionesulla-pratica

Riportare gli eventi avvenuti durante un compito clinico

Feed-back per correggere le prestazioni dello studente in ambito
clinico e per stimolare il cambiamento

Analisi dell'esperienza condotta dagli studenti con una riflessione
‘strutturante”

Follow-up della performance degli studenti per capire se gli
obiettivi clinici sono stati raggiunti

Conduce ad iniziare una nuova esperienzaclinica
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Processo attraverso 1l quale docenti e
studenti riesaminano al termine di una
sessione di  simulazione 0 durante
I'esperienza clinica lo scenario/ situazione
clinica, al fine di favorire lo sviluppo del
ragionamento clinico e capacita di giudizio
attraverso l'apprendimento riflessivo.

(Dreifuerst, 2009; Arafeh et al., 2010)

1 debriefing e  elemento  core
dell'apprendimento in team e del tirocinio
basato sulla simulazione

(Paige et al., 2015)
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Iebrlefln g

Conversazmne tra studenti, gwdata da un
conduttore/istruttore, che si propone di esplorare
e comprendere le relazioni tra processi eventi,
azionl, pensieri e sentimenti, cosi come i risultati
delle prestazioni della simulazione.

(Brett-Flegler, 2012; Fanning, 2007; Mariani etal., 2013).

Il debriefing strutturato supporta il discente nella
discussione e migliora l'apprendimento degli
studenti; Inoltre, come strategia of
Insegnamento, puo facilitare I'acquisizione della
capacita di comunicazione terapeutica, affrontare
le emozioni degli studenti, e affermare |
sentimenti.

(Mariani et al., 2013)
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MEDIC 2015; 23(2»:73-90

LA SIMULAZIONE: UN'INNOVATIVA METODOLOGIA DIDATTICA NELLA FORMAZIONE
DEGLI OPERATORI SANITARI

SIMUIL ATION: AN INNOVATIVE TEACHING METHODOILOGY IN THE EDUCATION OF
HEATITH-CARE PROVIDERS

11 briefing e il debriefing nel’apprendimento protetto in
simulazioni per le professioni della cura: analisi della
letteratura

Briefing and debriefing in protected learning during simulations
for the healthcare professions.: a literature review

' Corso di laurea magistrale in Scienze Infermieristiche e Ostetriche, Universita degli Studi di Pavia
2 Corso di laurea magistrale in Scienze Infermieristiche e Ostetriche, Universita degli Studi di Torino

Premessa. 1l briefing e il debriefing sono metodi considerati parte integrante e fondamentale del processo di simulazione per
lo sviluppo delle “technical e non technical skills™ degli studenti e dei professionisti della cura. L obiettivo di questo lavoro &
ricercare, valutare e sintetizzare le principali evidenze bibliografiche disponibili relative all’efficacia del briefing e del debriefing
nella simulazione per 'apprendimento dei professionisti sanitari. Materiali e metodi. Attraverso la consultazione della banca
dati Medline/PubMed. Cinahl e Scopus, sono stati rilevati e selezionati per 'analisi undici articoli ritenuti pertinenti per lo
studio che si intendewva sviluppare. Risultati. Sono emerse tre categorie di articoli: simulazione interprofessionale, (4 studi di cui
2 descrittivi, una survey e un pre- post study design): briefing (2 studi di cui una review e uno studio qualitativo); debriefing (5
studi di cui 2 review, uno studio qualitativo, una survey e un mixed method study). I risultati emersi dall’analisi della letteratura
supportano 'ipotesi diffusa che il briefing e il debriefing siano una componente importante della simulazione. Nella maggior
parte degli studi il briefing permette agli studenti di attivare una pre-riflessione, esprimendo le proprie incomprensioni circa cio
che si andra a fare durante lo scenario e consente al tutorfistruttore di rielaborare le istruzioni utili alla pratica clinica. Il de-
briefing viene inteso come riflessione sull’esperienza svolta, anche attraverso 'analisi di emozioni e sentimenti, ed € considerato
dagli studenti negli studi esaminati come il miglior metodo per sviluppare il gindizio clinico. Conclusioni. T benefici del briefing e
debriefing, realizzati in differenti contesti e modalita. vengono descritti in letteratura, ma non & stata valutata lo loro efficacia in
termini di impatto formativo di fondamentale importanza € il ruolo del tutor/facilitatore che, attraverso le riflessioni guidate, fa
raggiungere agli studenti gli obiettivi formativi prefissati e li sostiene nella ricerca dell’autodeterminazione.

Parole chiave: Briefing., debriefing, formazione, paziente simulato, professioni sanitarie
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MODELLO Dt
SULL’ESPERIENZA

Ritorno

all’esperienza Nuove
prospettive
Modifica del

_ comportamento
Sentimenti Rivalutare Impegno ad

I’esperienza

Comporta- : _
mento Considerazione

Idee dei sentimenti

ESPERIENZA RISULTATI

PROCESSI DI
RIFLESSIONE

(Boud, 1985)
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La riflessione e un importante
elemento per la promozione
dell’apprendimento profondo e
significativo.

Le opportunita devono essere create
prima, durante e dopo le attivita per
promuovere un apprendimento forte e
sviluppare la capacita del
professionista ad agire

come operatore
riflessivo e pertanto
efficace

NON Yo / 1N SNoOWDa VY~
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La prassi riflessiva si esprime in cingue elementi:

* la messa in crisi della routine (rottura, per inciampo, dei modelli
consolidati che bloccano la riflessione);

* il contesto relazionale di apprendimento (ambito culturale e
sociale dato in cui si intrecciano persone, approcci, paradigmi);

 la narrativa (rappresentazione dell'evento: descrizione e
Interpretazione di cio che avviene in un‘attivita);

o I'analisi critica (aspetto cruciale di attribuzione di significati, di
problem solving, di decision making, di elaborazione di nuove
prospettive);

* le implicazioni del processo riflessivo sull’apprendimento e
sull’azione (la riflessione viene spinta sempre piu in profondita,
alla ricerca di nuove idee e nuove conoscenze finalizzate ad
un'applicazione funzionale e riscattante da problematiche).
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Reflective writing: The student nurse’s perspective on reflective writing
and poetry writing

Dawn Coleman **, Diane S. Willis®
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i, Snme snedenits felt the e of modsls of eflecmon oona ionng, whil st poerny freed up their expresson
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Conchemane Postny wnning gives o mdens the oppormuonty for Feedom of expression, personal sensfarmon and 3
closer connect on with thel r patie nts, which the more formal approad to reflecthve wrriti ng did not offer. There is
a need for smudents o have a sale and suppormive forem in which o express and hawe their experiences

acknowiedged withiout the fear of beng judgad
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Storyted ling;

Teaching - bEarming _

techmicuees:; care Ffaculty on how to pronhos
Cosrmimeundty mursing care and the community with a fioc

o imcorporate this into scute care chinical &9
recurring wopics dunng gramt disoussions was the _
the patient™s story and how it impacts the nurse—patient relains
refated Lo storyteiling that emerged during grant meetings were [sten
ship, reciprocity, and solidarity. Grant participants identified varous = i
wihich stores could be obtained and shared wath others for educational purnposes.
Varbous storytedl ing technigues were implementad i the classroom and clinical set-
tings a2 a means for teaching and learning. Examples of specific techmbgues mple-
mented incleded case studes, joumals, stormes Ffrom practice, life reviews, and
reminiscence therapy. The atm of the storytelling projects was to get students to
2 at her information from muoltiple sources and o put it into a cohesive story inorder
Lo provide comprehenshve, holistic ., and indhvidualized care.

@ 2006 Esevier Lud. All rights reserved
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Storytelling

Storytelling sta guadagnando terreno come strumento sia
all'interno della pratica clinica sia nella ricercaa causa dei
benefici per gli studenti (Banche-Wallace, 1999).

Puo essere utilizzato nelle impostazioni cliniche e in classe
come strumento per aiutare gli studenti a capire meglio e
apprezzare l'esperienzavissuta di un individuo e
facilitare risultati positivi.

(Koenig e Zorn, 2002; Sorrell e Redmond, 2002).
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Murse Education in Practcoe (2007) 7, 181—186
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Storytelling: A clinical application
for undergraduate nursing students

Misty Schwartz,

Creighton University Sc

Accepted 25 June 2006

Storytel ling;

the patient®s story and how it impacts the nurse—pat lent relationship. Key themes
redated to storybelling that emerged during grant meetings were lisbening, partner-
ship, reciprocity, and solidarity. Grant participants identified various methods in
which stories could be obtained and shared with others for educational purposes.
Various storytelling technigues were implemented in the classroom and clinical set-
tings as a means for teaching and learning. Examples of specific technigues imple-
mented included case studies, journals, stories from practce, life reviews, and
reminiscence therapy. The aim of the storytelling projects was to get students to
gather information from multiple sources and to put it inbo a cobesive story in onder
to provide comprehensive, holistic, and individualized care.

& 2006 Elsevier Lud. All rights reserved
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Storytelling and professional learning; A phenomenographic study of students'
experience of patient digital stories in nurse education

Angela Christiansen *
Fidge Hill Universily, §. Helens RBood, Ormesick, Loncachine, LK, [39 J0F Unitsd Kingdom

ARTILLE INFO SUMMARY

Article histary: This paper reports the findings of 2 phenomenographic study which sowght to identify the different ways in
Aepted 1 Octaber 2010 which patient digital stories influence students’ professicnal leaming. Patient digital stories are short
mudltimedia presentations that combine personal namatives, images and music to create a unigue and often
{:}“""i" | emotional story of a patients’ expenence of health care. While these are increasingly used in profesional
PI'IE:T:":J';S;;"!:L education little is known about how and what students leam through engmgement with patient digital stories.
' Drawing wpon inte rviews with 20 students within a pre-registration nusing pregramms in the UK, the study
identifies four qualitatively different ways in which students approach and make sense of patient digital
stories with implications for leaming and professional ident ity development. Throwugh an identification of the
crtical aspects of this variation vahsable insights are generated into the pedagogic principles likely to

engender transformational learning and patient centred practice.
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“Gli Strumenti per la Pratica Riflessiva

eDiario di Tirocinio o di
Apprendimento

ePortfolio Riflessivo
e Autobiografia Professionale
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- Dal diario di uno studente
fisioterapista

Il mio primo contatto con il corpo malato

Ho trovato il corpo di Giovanni, un giovane di 20 anni,
con esiti da grave trauma cranico.

Non stava in piedi, né seduto, sembrava una marionetta

a cul avevano reciso I fili, ma quello che mi dava fastidio
era la bava che scendeva dalla bocca, mi faceva «schifo»,
ma non potevo dirlo, perché avrebbero detto che non
potevo fare questa professione.
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Student nurse placements take a new direction

Ann Purdie *, Louisa Sheward ', Elaine Gifford *

School of Heglth, Nursne and Midwifery, University of the West of Sootland, Pasley, United Kingdom
Il diario strutturato o diario di bordo
E una modalita di documentare un'esperienza in

~ chiave riflessiva

Accepted 4 January J00E

—_—

KEYWORDS Summary This article explores the experiences of the first ever student nurses in
Holistic caring skills; the United Kingdom to participate in an nnovalive Lwo-week clinical placement
Student nurses; with the charty “Across’. This charity takes seriowsly §ll and disabled pesons,
Innovative placement; referred Lo as ViPs, to Lourdes and back. The ethie of the partnership was the betief
Partnership that senior students would benefit from refreshing or further developing their holis-
tic caring skills. 5ix third year studenls were sclected and were asked 1o keep &
reflective diary and sttend & focus group to discuss their experiences. The focus
group was sudiotaped, transcribed and anslysed. Four key themes amerged: Per
ceptions of caring, interpersonal skills, spiftuality and trust. These are essential
apeecls of holistic care. Delivwering nursing care in this sstting boosted the studenls”
oo, dewsloped theer mterpersonal skills, particudarly listenins, and person
alised nuEsing care o that the student —VIP relatiors hips were much more than sim
ple interactions. In conclsion, the opportunities o enhance the student’s holetic
caring skills exceeded expectations. Presegistration programmes should corsider
such placements to further dewelop such skills
© 2008 Elsevier Lud, AL rights reserved.
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An exploration of student midwives’ language
to describe non-formal learning in
professional nractice

cina Finnerty| All'INtErno del diario si riportano:
. cenere ror researd 0SSEIVAZIONI, I0EE, FEAZIONI, SENSAZIONI,
Yewresen il riflessioni, spiegazioni, percezioni.
I diario @ tutto cio che appare alla persona,
«ewores I rispetto alla realta vissuta dalla persona che
T racconta, inserendo pensieri ed emozioni.

Il diario e un ottimo strumento per
descrivere e ricostruire quanto e accaduto in
tempo reale ed in una determinata

situazione
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Paper trials: a qualitative study exploring
the place of portfolios in making
revalidation recommendations for
Responsible Officers

ared S, Furmedge ', Ann G erine O'Keeffe’, Anju Verma | Laura-Jane Smith  and Deborzh

Bac kg rowred: A portficdi f supporting mfor rmati o reflecting a oo gire medical practice & r

aorenct OF UK appralsal for revalidation. Medical revalicis m, irsrossiuced in 2 . AN ASSesTment of a -
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Sewelopment workp lace performance and eflecon amnd aims o provide SSsurance that Gociors are wup-ic
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s the f 1o unaeao Un vl provide supporting information and reflection |
Methods: 25 purposeiully ssmpies| ACFOSS foUr domains:
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The educational effects of portfolios on
undergraduate student leaming: A Best
Evidence Medical Education (BEME)
systematic review. BEME Guide No. 11
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Sanchez Gomez et al BMC Medical Edwocation 2013, 134565
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An electronic portfolio for quantitative
assessment of surgical skills in undergraduate
medical education

Serafin Sanchez Gérmez'~, Elisa Maria Cabo

and Tomaias Francisco Herrero Salado’ - TIpOIOgie di PorthIio
Portfoli certificativi — attestazione

s documentale delle competenze
Background: We evaluated a r'n-_‘".f-.-l~. design« .- . . . rative ewval uation
of surgical skills. Medical students at the Uni acqu|s|te secondo modalita di s for evaluation
their performance in wun Jr_r_."._ir_il_.u & Surg
Methods: Our new web-based e-Pc r1r|_I| D W CertlfICaZ|0ne analltlca vd skills targets
Swdents reconde t_l cach activity on a form, a - - se|f -J*:.':-L—E':r_*d
their practical owiediye tsiig GLaRatve. ¢ Portfoll formativi — caratterizzati da plexity
(basic/advanced) and p“ir'< |p'- tion | Ser to .Jr_f
activity, and the walues of all activities were ! Una flnallta dl rlfleSSIOne e SV|IUpp0 del rormatically
displayed quantitative feedback. We perfornr the e-Portfolio
and quantitative evaluation of the targets ac [JIOCESSO formatlvo e del suol rlsultatl
Results: Ir=.-r'='3..---_~--un'-r- of 112 students (339) Lseaa LIk = LILERL, 00 wWE I UM LU LRI LN Ry understood the
methodology of the portfolio. All students reported an iMproved unders l|r ) of their learning objectives
resulting from the r1l_.r‘r_r_r1\_._1| visualization of [_1r._‘:-r_]r__1._-. all students reported that the quantitative feedback
encouraged their leaming, and 79% of students felt that their 'U_'_.,_hl_r_ WETE IMOre aw JI|._1L‘="_' because they were
using the e-Pomtfolio. Only 51.3% of students repos _r_|_1 that the r_'I-_-._"i-.--; Aspects =_:--‘_|-_'.-_1rr'ii'=_| were useful. Individual
students achieved a maximum of 65% of the total targets and 873 of the skills targe The mean wotal score was
345 + 38 points. For basic skills, 92% of students achieved the maximum score for pamicipation as an in p(r ol ent
operator, and all achieved the maximuoum scores for ;J.Jr'_:u:_i[:\-_:tlu-r*. as an observer and assistant. For com [_4 skills,

629 of students achieved the maximum score for panticipation as an independent operator, and 98% -:'ir:-. ed the
maximurm scores for participation as an observer or assistant.

Conclusions: Medical students reported that use of an e ||_._ ronic portfolio that provided quantitative feedback on

their [-f;:-gr-.'-'_ﬂ; weas useful when the number and complexity of rgets were appropriate, but not when the
portfolico offered LJT'II'. formative evaluations based on r-‘-"lw._'n_:-n. Students felt that use of the e-Pontfolio guided
their I* arning process by indicating knowledge gaps 1w themsehres and teachers

Keywords: Electronic portfolio, Surgical subjects, Self-guided leaming. Self-assessment, Evaluative portfolio
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eed-back vs valutazione

FEED-BACK formativo VALUTAZIONE certificativa

Favorisce la valutazione della Fornisce una decisione sulla
discrepanzatra cio che si sa fare e performance

cio che si dovrebbe fare _ Fornisce un giudizio su cio che il
Favorisce la consapevolezza sui discente ha appreso rispetto agli
propri limiti o errori outcome attesi

Attiva il soggetto Permette il paragone con gli altri

Concentra I'energia su determinati discenti o con un risultato
obiettivi standard

Contestualizza la relazione di
apprendimento e ne definisce i
confini

Ci Ci Stuart, Mentoring, Learning and Assessment in Clinical Practice, Churchill Livingstone, 2013
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Teacher beliefs about feedback within an assessment for learning environment:
Endorsement of improved learning over student well-being

Gavin T.L. Brown®, Lois R Harris, Jennifer Hamett

Schanl af Leaming DFvelopemenl, o Profeasanal Practke. The [Miefermaily of Auck omd, Prheere Bag 00710, Asck land 11D, e T ok il

HIGHLIGHTS

= Trachers’ Conorpiions of Feedback imeentory validated with 518 New Zraland teachers
= 9 Belief and 4 practices factors were invanant for primary and secondary eachers.

*= 5 Beliels predicted feedback practices, with small to medium affects.

= Teachers endorsed feedback lor learning progress rather than well-being

= Expoused conceptons of feedback were consistent with assessment for learning policy

ARTICLE INFO ABSTRACT

Argde hispn- Tearhers' undersmndings of feadback probably influence the oype and guality of feedback that they
Received & Coiodbser 20101 prowide. The beliefs of 518 Mew Zealand practicing teachers about feadback were cvaluated with the
E“'”"""“"'_:“""'”“ " Teachers’ Concepnons of Feedback (TCoF) inventory and rebited to pracrices these wachers considerd o
:t Imﬁ"‘w_ — be feedbadk Mine feedbadk factors and four practices factos were found and mode]s were staris toally

= Imariant bawesn primary and secondary ieacher New Jealind veac hers’ undestandmgs of ed back
were sironzly foosed on improving leaming instead of enhancng smdentwell-bang Similar Boors ae
Atsudes expected in other contexts, though agreement rates should reflect local policy priorities and oultural

Vakues & bediels r, ; _
Feedhadk C A2 Beevier Lid All rights eserved.

T liris
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Il giudizio clinico

Competenza complessa che puo
essere sviluppata attraverso la
simulazione clinica seguita da
debriefing significativo

(Mariani et al., 2013; Cantrell, 2008).
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Simmons (2010) defined clinical reasoning as a "complex
cognitive process that uses formal and informal thinking
strategies to gather and analyse patient information, evaluate
the significance of Reflective debriefing to promote novice
nurses' clinical judgment after high-fidelity clinical simulation: a
pilot test.

Tanner (2006), in a model based on a substantial review of the
literature, defined the result of this cognitive process, the
clinical judgment, as "an interpretation or conclusion about a
patient's needs, concerns, or health problems, and/or the
decision to take action (or not), use or modify standard
approaches, or improvise new ones as deemed appropriate by
the patient's response” (p. 204).
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In the clinical judgment model (Tanner,
2006) nurses' knowledge and values have a
major Influence on their clinical decision-
making. They notice changes worthy of
attention In patients' conditions when they

compare their perception of unique
experiences with their expectations of
similar situations drawn on experiential and
formal knowledge.

Then, they Interpret and understand data
collected through a variety of cognitive
processes, from analytical to intuitive.
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Contratto formativo

Accordo negoziato tra due o piu soggetti finalizzato
all'acquisizione di competenze

Obiettivi di tirocinio

Strumento utilizzato in ambito formativo , come forma
strutturata di sostegno all'apprendimento
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~antratto formativo SR
Tappe metodologiche

e Definizione precisa delle condizioni necessarie
all'attuazione del contratto

* Analisi esplorativa della situazione

e Formulazione chiara degli obiettivi, dei metodi di
apprendimento e di valutazione

e Negoziazione di ogni elemento dell’apprendimento
previsto

* Esplicitazione dell'impegno reciproco.
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feel about that? Assessing reflective

School of Health Care 5Studies, University of Leeds, Baines Wing, P.O. Box 214, Leeds L52 9UT, UK

Accepted 26 November 2003

KEYWORDS
Assessing reflection;
Reflective practice;
Reflection as friction;
Truth-telling

Summary Despite a lack of evidence base, reflective practice remains a central
feature of education for many professional groups. In addition, current trends in
leaming, teaching and assessing require a robust alignment between learning
outcomes and assessed course work [Active Learning Higher Educat. 2 (2002) 145)].
Varied definitions of what it means to be a ‘reflective practitioner’ and limited
research make it difficult to know how and what to assess [Reflective Practice in
Nursing, Blackwell Science].

Assessment of reflective practice frequently requires students to recount
narratives about their practice and both formative feedback and assessment criteria
make it clear that such narratives must demonstrate the students” application of
appropriate and safe professional practice. This paper suggests that only three
"stories’ are legitimate and identifies these as "valedictory’ "‘condemnatory’ and
‘redemptive’

This conclusion drawn is that the imperative to do well academically discourages
students from engaging in honest and open reflection. This being the case, it may be
argued that the assessment of reflective practice is a potential barrier to the
personal growth and integrity that programmes are trying to nurture.
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Summary Despite a lack of evidence base, reflective practice remains a central
feature of education for many professional groups. In addition, current trends in
leaming, teaching and assessing require a robust alignment between learning
outcomes and assessed course work [Active Learning Higher Educat. 2 (2002) 145)].
Varied definitions of what it means to be a "reflective practitioner’” and limited
research make it difficult to know how and what to assess [Reflective Practice in
Nursing, Blackwell Science].

Assessment of reflective practice frequently requires students to recount
narratives about their practice and both formative feedback and assessment criteria
make it clear that such narratives must demonstrate the students’ application of
appropriate and safe professional practice. This paper suggests that only three
‘stories’ are legitimate and identifies these as "valedictory’ "condemnatory’ and
‘redemptive’

This conclusion drawn is that the imperative to do well academically discourages
students from engaging in honest and open reflection. This being the case, it may be
argued that the assessment of reflective practice is a potential barrier to the
personal growth and integrity that programmes are trying to nurture.
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H[a]liew lVl Pawﬁ]tt L, Rich T — e ——
~How diaries can improve the experience o)f |»n\tenswe care
patients. RCN 2010 Dec;17(8):14-8.

Abstract

Post-discharge intensive care unit (ICU) patients are often
left with psychological problems and, while follow-up clinics
and patient support groups are the best way to manage these

problems, they are difficult to set up in the current economic
climate. Staff in the ICU at Royal Gwent Hospital have
started using patient diaries to reduce the risk of long-term
psychological effects. Diary entries are made by nurses, other
multidisciplinary ICU team members, and family members
and friends to provide patients with complete narratives and
visual records of their time in the unit.
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La simulazione

Simulation has become an integral part of
ndergraduate nursing education providing
students with an opportunity to enhance
clinical  skill  acquisition In a safe
environment, practice clinical decision
making and develop critical thinking skills
through reflection and debriefing

(Oberleitner et al., 2011; Sanford, 2010).
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Tre fasi:
* il prebriefing o briefing,
e |o scenario simulato

* 1l debriefing
(Rhodes e Curran,2005).
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La Simulazione

L'International Nursing Association for Clinical
Simulation and Learning (INASCL, 2011) ha
sviluppato, recentemente, gli standard di
simulazione e degli obiettivi di apprendimento
clinico degli stu denti partecipanti; tali standard
Indicano l'importanza di fornire informazioni
chiare prima della simulazione attraverso

Il pre-briefing e sottolineano che tali obiettivi
dovrebbero essere adattati alle conoscenze ed alle
esperienze degli studenti

(Meakim et al., 2013).
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